Chapter/Page:  Chapter Five, 49-61

Subtitle of Section:  Smart Choices #5:  Stop, Think, Choose, and Think Again

Purpose:  Students with behavioral challenges often have difficulty making smarter/positive choices when their emotions become overwhelming.  This lesson, through the use of hypothetical circumstances, skits, individual worksheets, a follow-up lesson, and homework assignments helps them to better understand how to make a positive choice in socially difficult situations.

Subject:  Social Skills
Grade Level:  Second Grade
Date:  May 2007
I. Content:  The students will understand how to make a good choice in a socially difficult situation using social skills and behavior modifications.
II. Prerequisites:

Students should already have had an in depth study of Chapter Four, sections #1-4, in The Behavioral Survival Guide for Kids: How to Make Good Choices and Stay Out of Trouble.  
III. Instructional Objectives:
- Students will become familiar with the terminology on how to make smart choices in difficult situations.

- Students will investigate various hypothetical situations pertaining to feelings of anger, sadness, disappointment, or confusion.
- Students will employ the stop, think, choose, and think again strategy to overcome and avoid bad decisions.

- Students will familiarize themselves with and implement the “Ready Replies” worksheet for the next day’s lesson.
IV. Instructional Procedure:
- Bring students to the rug area (whole class instructional area).
- Show the students the previous charts they have made from chapter four (the charts list strategies and techniques from sections #1-4).
- Quickly review the preceding chapter.

- Say, “Now that we have learned excellent strategies for building self-esteem, talking with someone you trust, writing/drawing to release our feelings, and chilling out or moving away when emotions become out of control we have become terrific at self-monitoring.  We have another smart choice to talk about today.  The smart choice will be number five on our list.  It is called ‘Stop, Think, Choose, and Think Again’.”
- Ask students for their thoughts about the new topic.  This task will be easier for the students if the prerequisite steps have been addressed.  (If this lesson is used as a single strategy lesson within a classroom, one must determine if the students understand how to discuss such a broad topic.)

- Call on students and chart their responses/answers.

- Say, “Ok, now that we heard from __________ (enter students’ names) we are going to talk about what to do when you’re in a tough situation that makes you very upset.  You might feel angry, annoyed, bothered, restless, and/or saddened. What should you do?  How do we keep ourselves from doing things that will probably make the situation worse?  How can we avoid a bad decision?”
- Gather answers and chart them. 
- Explain that a plan needs to be implemented in order to prevent a bad outcome.    

- Go through the steps one by one by students previously already made signs.  For example, these stop signs will be used for the first process.  A stop sign will say the word stop.   A highway will say the word think.  A caution sign will say the word choose, and another highway sign will say the words think again.  These signs are not actual road signs, but rather they are creative realistic looking signs that are made out of cardstock (heavy weight paper).  The back of each sign should contain the suggestions to implement for each process.

- Hold up the stop sign and read the material on the back to the class.  The strategy reads, “Stop.  The first thing is to be sure that you don’t do anything you’ll regret.  Tell yourself, ‘Stop!’  Don’t do anything!  Don’t say anything!  Just stand or sit and be quiet.”
- Model the behavior by standing in the front of the class.  Teacher will say, “I was pushed at recess by a boy who is not my friend.  This makes me very angry and I want to push him back really hard!  Instead, I am going to stop and tell myself not to do or say anything.  I am going to just stand with my fingers interlocked (demonstrate this) and my arms down in front of my body.  I will breathe quietly so I can go to my next step which is to think.”

- Ask students to interlock their fingers and practice stopping and taking deep breathes.

- Hold up the highway looking sign that says think.  Read the back.  “Think.  The next thing to do is calm down and think about what’s going on.  This can help you sort things out and make better choices.  To do this kind of thinking, use self-talk- talk to yourself.”  

- Model the behavior by asking yourself the question, “What is the problem?”  Explain that the children must think about different ways to handle the problem at hand.  

- Chart the following list of different ways to talk out the problem.  The list is as follows:  

1. Will I get what I want with this choice?  

2. Will it make things better or worse?  

3. Will everyone feel respected?  

4. Will I be proud of my actions later?  

5. Will it keep me out of trouble?
- Project (by hooking a computer to a projector or using a transparent overhead) a hypothetical situation on the board and pass out a handout for students who need to see information in front of them as well (modified instruction).  The situation is as follows:  “Just yesterday the teacher created a new rule about snack time.  The rule stated that everyone must be in their seats at all times unless they are throwing the snack away. This rule started because you were acting silly in the back of the room and would not listen.  The teacher gave you a consequence for your actions. Today you see Joe (fictional student) get up and walk around the class without the teacher noticing.  Joe is fooling around with other boys and sticks his tongue out at you as he passes.  The teacher is busy grading papers at her table and this goes unnoticed.  You want to scream at Joe so the teacher will look up and become aware of Joe’s behavior.  You start to tense up and want to hurt or “punish” Joe for not listening.  The teacher finally says that snack is over and Joe goes back to his seat.  The teacher never noticed the situation but you cannot seem to calm yourself and want to take your anger out on Joe.”  

( As a follow-up projection, tell students to: turn to your neighbor and go    through the five ‘Will” questions. Tell them to pretend they are in this student’s place and to answer each question to the best of their knowledge.  
- Observe the students and walk around the rug area helping partnerships express their ideas.

- After five minutes, ask for a few volunteers to explain how they used the “Will” questions.  Chart their responses.

- Then say, “Boys and Girls you did a phenomenal job stepping into that situation.  I heard a lot of excellent choices but now we have to choose which choice will work the best.”
- Hold up the caution choose sign.  The sign reads, “Choose.  After thinking about the different things you could do right now, choose the one that has the most good reasons with the fewest chances of getting you in trouble or making things worse.  

- Break the class into their partnerships again to choose a strategy for the given situation.  Give the partnerships or groups about three minutes to deliberate.  
- Call on different groups to volunteer their answer and reasoning.  Chart their responses.
- Hold up the last and final step, a highway sign reading think again.  Read, “After you have followed your choice, think again, Ask yourself: 

1. Did my choice work the way I thought it would?  Why or why not?

2. Should I do the same thing again?

3. What’s another good choice I could make to help with this problem?

- Go through the steps one last time by saying them aloud and having the students explain each step.
- Enthusiastically read an example of a little boy named Paulo.  The example is found on pages 51-53 from The Behavioral Survival Guide for Kids:  How to Make Good Choices and Stay Out of Trouble.  Act out the situation as if is experiencing it as Paulo.  
- Send the students back to their seats for individual work. Say, “Ok, now that we have gone over every step and have charted nice responses we are now going to brainstorm other situations.  It is your goal to write about a time when you have made a poor/bad choice.  Once you write down your poor choice tell us how it escalated and what happened afterwards.  I want to see at least five situations on your paper.  If you cannot come up with five from your own personal experience think of sisters, brothers, relatives, or friends stories you have heard.  We will meet back on the rug in ten minutes to discuss solutions to these problems.”

- The students will keep their day’s lessons in a special social skills folder.  The folder is for the students to keep any handouts, checklists, or behavioral charts that the teacher has produced. 
- Gather students on the rug for the conclusion of the lesson.  

- As a group, evaluate Paulo’s problem and then read the after response from page 53 in the book.  

- Call on students to share other situations.

- Chart the situations and then ask how they could have been solved in a positive way. 

- Chart four – five situations (depending on time).

- Quickly review the lesson and then talk about the follow-up activity.
- Show a sample of the “ready reply” worksheet.  
- Say, “You all worked so hard today with this lesson! You should feel very proud of yourselves!  Tomorrow we will review how to stop, think, choose and think again.  We will partner up for the first part of the lesson and practice what we wrote down on our brainstorming sheet.  After, we will talk about this sheet (hold up ready reply worksheet).  Each partnership will come up with solutions for really hard situations.  We will do buddy skits and then I will select a few to make photocopies so each one of us can keep a copy in our folder!”
V. Materials and Equipment:
- Copies for each student of The Behavioral Survival Guide for Kids: How to Make Good Choices and Stay Out of Trouble.
- Worksheets possessing the whole class example (listed above) for the students who need differentiated instruction and/or modifications (larger font, bold, upper-case lettering…etc.)

- An example, on poster paper, of a ready reply worksheet

- Social skills folders

- Projector

- Transparency of the whole class example

- Computer (if using instead of a transparency)
VI. Assessment/Evaluation

- Assess students on their participation.

- Evaluate students on their responses during whole class discussion.

- Evaluate students on their answers they share after working in partnerships/groups.

- Assess students on their individual work.
VII. Follow-up Activities

- Follow through by creating another lesson that restates the goals in this lesson and covers how to use a ready reply worksheet.  
- Give another few examples, hypothetical situations, and group the students to solve the problem.

- Assign homework projects.  The assignment contains three situations where the students have to use the new strategy to figure out a better solution.
- Have the students meet with their buddy class and work on skits that demonstrate the five lessons that have just been covered (chapter four and five in the book).

- Send a parent letter home addressing the strategies they have learned in class.

VIII. Self-Assessment

- Did the lesson go smoothly and were all of the objectives met?

- Were the children highly engaged in the lesson?
- Could the individual work have been better if small groups were pulled?
- Did the lesson seem very effective? 
- Were there many times to review the lesson and dipstick throughout?

- Was more review needed for certain students? 
- Were the charts and bulletin boards are very helpful in the classroom?
- Did many students change their way of thinking and are they taking these strategies outside of the classroom?
This lesson plan was developed by Abby Jacknowitz and is used with permission. 

